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Equality, Diversity, and Inclusivity report for academic year 2020-21 

(reported January 2022) 

 

Introduction  
 

This report provides an overview of EDI data reporting for academic year 2020-21 in compliance with 

the Public sector equality duty (2011), which requires the college to: 

• Provide ‘particular information relating to persons who share a relevant protected 

characteristic who are a) its employees; b) other persons affected by its policies and 

practices’ 

• To set equality objectives which are ‘specific and measurable’  

• To publish this data ‘in such a manner that the information is accessible to the 

public’.   

 
 
The aims of the college as defined in the EDI policy are:   

• To support all members of the Collyer’s community to reach their full potential, regardless of 
individual characteristics. 

• To uphold a culture of respect where all staff, students and visitors feel welcome and safe by 
ensuring that all expressions of prejudice are challenged and resolved. 

• To celebrate and make visible the diversity of the college. 

• To ensure compliance with all legal obligations as informed by the Equality Act (2010) and 
with due regard to the Public sector equality duty (2011) 
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https://www.legislation.gov.uk/uksi/2011/2260/contents/made
https://www.collyers.ac.uk/wp-content/uploads/2020/09/Equality-and-Diversity-Policy-2020.pdf
https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.legislation.gov.uk/uksi/2011/2260/contents/made
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Self-assessment review of equality objectives for academic year 2020-

21  
 

Objective 1: Improve the reach of EDI initiatives and events  

Review: This largely had to take place online this year. SharePoint pages were developed for Black 

History Month by the EDI Officer and student Multicultural Society. The site had 170 unique views. A 

page was also made for LGBTQ History Month by the EDI Officer and student LGBTQIA+ society. E&D 

calendar updates were given a new look this year and regularly included in the college bulletin. A 

student E&D committee was set up.  

Objective 2: Develop EDI Inset  

Review: Training on Unconscious Bias was delivered in November 2020 INSET. INSET in response to 

the Everyone’s Invited testimony based on presenting outcomes of a student survey into sexual 

harassment was delivered in July 2021. This INSET was well reviewed by staff.  

Objective 3: Inconsistent EDI curriculum coverage  

Review: Not enough progress was made on this objective because of the curriculum pressures of 

online learning during covid.  

Objective 4: Expand EDI Committee membership  

Review: This has considerably expanded. The staff EDI Committee had 28 members at the end of the 

academic year and met every term. Moving the committee onto Teams this year allowed for an 

ongoing discussion in ‘Posts’ that was contributed to every month by a range of members.  

Objective 5: Develop understanding of student experiences  

Review: A student survey into sexual harassment was given to 2A students in June 2021. This gained 

223 responses, amounting to over 20% of the cohort. The EDI Officer also conducted interviews with 

students with a variety of protected characteristics including disability, gender identity and socio-

economic background.  

Objective 6: Promote safe reporting of incidents  

Review: Promotion of ‘safe’ email address took place through posters and tutorial. The EDI Officer 

conducted an interview with two students following their reports of rape to the college to 

understand their views on college processes for the reporting of sexual assault incidents.  

Objective 7: Effective handover to new EDI Officer  

Review: EDI Officer passed probation, supported by regular one-to-ones with line manager 

throughout the year.  

Objective 8: Use of online platforms for EDI work  

Review: Successful transition of staff E&D Committee to MS Teams. 
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Student data  
Gender  

All students:  

The student body was predominantly female, with 3109 female course starters for academic year 

2020-21 compared to 2221 male starters; or 956 male full-time day students compared to 1243 

female full-time day students.  

Overall course retention was 87.7% for all female students and 86.4% for all male students. The 

weakest retention was among female students aged 19+ at only 70% - however this is anomalous 

compared to previous years (there were also many more female course starters in this age bracket 

compared to male – see graph 5) – whilst the data was the other way around for students aged 16-

18 with female students having stronger retention of 89.2% against 86.7% male.  

Achievement rates for male and female students in both age categories were within 1% difference 

(see graph 4).  

A-level students:  

Of our A-level students, we had 1428 female course starters and 1094 male course starters, all aged 

16-18 with none in the age 19+ category.  

Female A level students had 2.2% higher retention compared to male students, a slight closing of the 

2.7% retention gap in 2019-20. However, male students had slightly higher pass rates compared to 

female students by 1.8%, a widening of the 1.5% gap last year, but a reversal of the 2018-19 stronger 

pass rate for female students (graph 34).  

There is a noticeable difference in outcomes in A-level high grades for male students compared to 

female students; 69.5% of female course starters achieved high grades compared to 57.4% of male 

course starters. This 12% gap between high grade outcomes was wider than the 5% gap seen in 

2019-20 but slightly narrower than the 13.4% gap seen in 2018-19. For all course starters in the 16-

18 age group the gap is narrower at 3.3%. 

In terms of ‘value added’ to our A level students, the L3VA data show that our female students 

arrived with a higher GCSE score on average compared to male students, 6.29 compared to 5.82 and 

we added more value to our female students, with an L3VA score of 0.43 for female students 

compared to 0.32 for male students. 

Other level 3 students:  

Of our other level 3 students, we had 683 female course starters (of which 578 were aged 16-18) 

and 443 male course starters (of which 428 were aged 16-18) in 2020-21. Similarly to the A-level 

students, course retention was 2% higher for female students compared to male students; this 

increased more noticeably to 5% when only looking at students aged 16-18 (graph 38). 

Again, similarly to A-level, male course starters in level 3 courses had a slightly higher pass rate of 

0.8% compared to female course starters aged 16-18 (graph 40). 

Key takeaway on student gender: the 12% high grades gap between male and female A-level 

students. This was also observed at a national level.  

Action to be taken: Raise with E&D Committee and Curriculum VP to discuss 

https://www.theguardian.com/education/2021/aug/10/a-level-results-top-5-data-takeaways
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Ethnicity  

All students:  

The ethnic backgrounds of all students in 2020-21 were: 4174 White course starters; 350 White 

Other course starters; 279 Mixed course starters; 242 Asian course starters; 120 Chinese course 

starters; 87 Black course starters; 43 Other course starters.  

For all students, course retention ranged between 84% and 91%, except for Chinese students. The 

highest retention rates were seen for Asian students at 91% and Black students at 90%. White 

student retention was 88%. Chinese students this year had a retention of only 69%.  

This low retention for Chinese students is possibly an impact of the pandemic as this ethnic group 

were more likely to be international students in homestay accommodation, especially as it seems so 

anomalous in the data (considering Chinese retention in the previous year was 92%, and although 

also a covid year, a very different one in terms of the requirements needed for course completion). 

Of our 45 students studying towards A-level qualification in homestay accommodation, seven were 

from mainland China, 35 were from Hong Kong and three were from other countries.  

Of students aged over 19, retention for Chinese students was 100%. For White students, retention 

was 74% - comparable to the 75% retention for Black and Mixed students and 77% Asian students. 

Retention was lower for course starters of White Other background – only 56% of 34 course starters.  

Course achievement (graph 13) for all students was highest for White students at 98%, with the next 

highest rates of course achievement seen by Black and Asian course starters, both with 78%; of 

these students, Black and Asian course achievement was particularly low for 19+ students at 56% 

and 53% respectively, but the gap in course achievement was also seen within our 16-18 students at 

81% and 80% respectively. Course achievement across all course starters for all ethnicities were 

comparable to previous years, except for Chinese student course achievement which had declined 

by 31% on the previous year.  

Black student course achievement for students aged 16-18 has risen particularly in the last three 

years, increasing from 57% in 2018-19, to 64% 2019-20 to 81% 2020-21.  

 

A-level students:  

The ethnic backgrounds of our A-level course starters were: 1949 White A-level course starters; 168 

White Other; 124 Mixed; 110 Asian; 103 Chinese; 24 Other; 22 Black1.  

A-level course retention was 85% for White course starters, 88% for Asian and White Other 

students, 82% for Black students, 76% for Mixed students, 75% for Other students and 68% for 

Chinese students.  

There was a noticeable gap in A-Level course achievement between White students and all other 

ethnicities (see graph 49). A-level course achievement was: 99% for White students (a 1% increase 

from last year); 71% for Asian students (a 23% decrease from the previous year); 67% for Black 

 
1 It is worth noting that the low numbers of course starters particularly for Other and Black students 

in this section can make comparisons unreliable – for example assuming most A level students do 

three courses, 22 Black course starters probably only refers to around 7 students.  

 



 Equality, Diversity, and Inclusivity report for academic year 2020-21  

5 
 

students (a 12% increase from the previous year); 63% for White Other students (a 10% decline from 

the previous year); 57% for Mixed students (a 17% decrease compared to the previous year); 44% 

for Other students (a 41% decrease compared to the previous year); and 43% for Chinese students (a 

34% decrease from the previous year). 

High grades:  

In terms of high grades at A level: 64% of Black course starters achieved high grades (a 7% increase 

on the previous year); 56% of White students (a 2% decrease on the previous year); 51% of Mixed 

students (a 2% increase on the previous year); 50% of White Other students (a 3% decrease); 45% of 

Asian students (a 29% decrease, although the 2019-20 year seemed anomalous); 43% of Chinese 

students (a 16% decrease); 25% of Other students (a 37% decrease).  

With all courses accounted for: 30% of White course starters achieved high grades; followed by 

White Other and Mixed students at 27%; Asian 25%; Black 24%; Other 19%; and Chinese 12%.  

In terms of ‘value added’ to our A level students, non-White students had a lower average GCSE 

score when they arrived at Collyer’s – 5.87 compared to 6.09 for White students. However, more 

value was added to non-White students compared to White students; a 0.39 L3VA for non-White 

students and a 0.38 L3VA for White students.  

 

Key takeaway on student ethnicity:  

Although startling, the low retention and course success for Chinese students appears anomalous to 

this year and action has already been taken by the admissions team to raise the English language 

requirement for new international students.  

Course achievement (pass rate) for all student ethnicities other than White remains persistently 

lower than the course achievement for White students, although the L3VA ‘value added’ calculation 

shows non-White students do better at Collyer’s compared to the national average, perhaps helped 

by more equitable retention and high grades figures.  

Actions to be taken:  

Action has already been taken by the admissions team to raise the English language requirement for 

new international students.  

Pass rates for students of ethnic backgrounds other than ‘White’ will be discussed in the next E&D 

Committee meeting.  
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Disability  

Student learning difficulty and disability is subdivided into the following categories:  

• AAMES: Asperger’s syndrome, Autism spectrum disorder, Mental health difficulty, 
Emotional/behavioural difficulties, Social and emotional difficulties  

• Disability: Disability affecting mobility, other disability, other physical disability, temporary 
disability after illness  

• LD: Severe learning difficulty  

• H&V: Hearing impairment, visual impairment 
 

All students:  

Of all course starters in 2020-21: 4462 course starters had no disability; 213 course starters were 

dyslexic; 195 course starters had AAMES; 139 course starters had a severe learning difficulty; 77 had 

a medical disability; 29 a hearing and/or visual impairment; 16 course starters were disabled.  

Course retention for all students ranged between 86% and 96%. The lowest retention was for 

students with hearing and visual impairments at 86%, a drop from the 100% retention figure seen 

for this group the previous year, but likely a product of such small numbers of students being 

calculated. Course retention for students with no disability was 91%. Students with medical 

disabilities and dyslexia achieved higher retention than this; 96% and 92% respectively. Retention 

rates for AAMES students were much higher this year at 90% compared to 84% last year.  

Course achievement for all students with a disability or learning difficulty ranged between 95% and 

100% with 97% course achievement for students with no disability exceeded by disabled students 

achieving a 100% pass rate, an increase from the 85% pass rate for disabled students the previous 

year (although again, this refers to a very small number of students). The only exception to this 

course achievement was students with a severe learning difficulty, who achieved an 89% pass rate 

compared to 97% in the previous year.  

High grades:  

32% of students with no disability achieved high grades. This was exceeded by students with a 

medical disability by 6%, seeing a 10% increase in high grades compared to medically disabled 

students in 2019-20. For other groups, high grade achievement was lower than for non-disabled 

students: 25% for AAMES students – now in a three-year decline from 30% in 2018-19; 23% for 

dyslexic students; 21% for students with a severe learning difficulty; 17% for students with a hearing 

and/or visual impairment (a noticeable drop from 36% and 26% in previous years, but again this is in 

part from calculating based on a very small group of students); and 11% for disabled students, seeing 

a sharp three-year decline from 30% in 2018-19, but again this refers to a very small group of 

students.  

Key takeaway on student disability: AAMES students had markedly higher pass rates last year, but 

their high-grade outcome is in a three-year decline.  

Action to be taken: Raise with E&D Committee and Director of Student Support to discuss 

Socio-economic disadvantage  

The government has not collated this data since external exams in 2019. The 2019 data can be seen 

here: The College of Richard Collyer In Horsham - GOV.UK - Find and compare schools in England 

(compare-school-performance.service.gov.uk)  

https://www.compare-school-performance.service.gov.uk/school/130847/the-college-of-richard-collyer-in-horsham/16-to-18
https://www.compare-school-performance.service.gov.uk/school/130847/the-college-of-richard-collyer-in-horsham/16-to-18
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Staff data 
In September 2021, the staff body was 68% female and 32% male. The staff body was 88% White 

British, 7% White Other (including categories White Irish, White European, White Other), 2% Black, 

1.5% Asian, 0.4% Mixed, 0.4% Chinese.  

The staff body was 4% disabled. The staff body was 33% Christian, 32% ‘No religion’, 29% ‘Religion 

not stated’, 4% Catholic, and less than 1% for each of the following religions: Buddhist, Hindu, 

Jewish, Sikh and ‘Other’.  

In the 2011 census data Census Bulletin: Ethnicity, Language and Religion (westsussex.gov.uk), 

Horsham was reported to be 92% White British, 4% White Other, 2% Asian, 1.4% Mixed, 0.4% Black. 

West Sussex was reported to be 62% Christian, 27% no religion, and 3.7% of people had a non-

Christian religion.  

Staff recruitment  
Age 

We now have a three-year trend of under-recruiting applicants aged 25-34. This year only 8% of 

external applicants aged 25-34 were appointed, this was an increase of 4% last year (a year of only 

17 appointments) and on par with the 11% conversion rate in 2018-19.  

The conversion rate of applicants to appointments: 

Age ‘Conversion rate’ of applications to appointments in 2020-21 

Under 25 29% 

25-34 8% 

35-44 15% 

45-54 15% 

55-64 15% 

65+ 0 

 

Gender 

The college is more likely to appoint women applicants. The percentage of applicants since 2017 has 

stayed reasonably consistently split between approximately 75% female 25% male, and yet 

appointment rates for women have increased from 65% in 2016-17 to 81% in 2020-21.  

Ethnicity 

77% of applicants were of White British background compared to 81% of appointments. Of the 

remaining 19% of applicants, the next largest ethnic group was White Other European, making up 

5% of applicants and 8% of appointments (i.e. four people appointed). Appointments from other 

ethnic groups amounted to 1 or 2 people, making conversion rates and percentages unreliable.  

Disability 

4% of applicants reported themselves as having a disability. 2% of appointments made reported 

having a disability. 

Actions to be taken: It is recommended that this data be shared with staff involved in recruitment. 

https://www.westsussex.gov.uk/media/2703/censusbulletin_ethnicity.pdf
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Equality objectives for academic year 2021-22 

 

Objective 1: Improve reach of EDI initiatives and events 

Take action to increase the student E&D Committee by replacing the staff lead of this committee 

with new student leadership and to have a presence at Fresher’s Fair. To improve co-operation 

between the RCU and student E&D Committee to facilitate the running of events.  

Objective 2: Develop EDI INSET 

Based on the positive feedback from the INSET into student experiences of sexual harassment and 

assault, to continue to develop INSET based on presenting student experience. An appropriate focus 

for this INSET will be identified during the academic year to ensure relevance.  

Objective 3: Improve EDI coverage in the curriculum  

Collate examples of good practice on an EDI SharePoint page (also to be developed this year – see 

objective 7) and use relevant points in the year to promote (subject to continued pressures on the 

curriculum due to covid).  

Objective 4: Increase EDI Committee meeting attendance  

Aim to have in-person meetings this year (all EDI Committee meetings took place online last year), 

more widely advertise meetings outside of the E&D Committee (subject to covid-induced meeting 

restrictions) and communicate in advance a clear and interesting meeting focus to attract interest.  

Objective 5: Continue to develop understanding of student experiences   

Identify further opportunities for surveying students and conducting focus groups. This engagement 

with the student community keeps the staff E&D Committee informed and communicates to 

students that the staff body are listening to their experiences.  

Objective 6: Promote safe reporting of incidents    

Promote student awareness of how the reporting procedure works, particularly for instances of 

sexual harassment and assault, and develop resources to communicate the reporting process to 

students.  

Objective 7: Set up an EDI SharePoint page     

Set up a SharePoint page to collate all EDI work and resources in one place to improve visibility and 

accessibility  

Objective 8: Use online platforms for EDI work    

Integrate online platforms with in-college events and meetings (subject to covid restrictions)  


